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School Context and Highlights
The Berri Primary School Index of Community Social Disadvantage (ICSEA) is 908. Across Australia the average ICSEA is
1000, so being below 1000 tells us that we have a high proportion of students coming from disadvantaged backgrounds
compared to all schools around Australia. In fact, we have 54% of students in the bottom quartile, which is more than double
the Australian figure of 25%.
We believe that each child can progress. That is why we spend considerable energy in determining where each child is at with
their learning, so we can plan an individual learning program specifically aimed at what they need to progress. How we collect
data on students and track it with our data wall, is seen by other schools as one of the best in the state.
Our enrolment hovers around 260. 19% are from an Aboriginal background. We have a highly transient population which is due
to the nature of employment in the district. We lose about 20% of students over a two year period and gain others. This adds
complexity to our site but our teachers cope well and adjust their classrooms appropriately.
We have a focus upon 'Success Orientation', which underpins both classroom and yard programs. At Berri Primary School we
pride ourselves on not only developing highly literate and numerate students but also on ensuring all of our students are
positive role models and valuable members of their local community.
We do some things a little differently at Berri Primary School and this is particularly so in relation to behaviour management.
Our focus is on ‘catching kids being good’ rather that an emphasis on inappropriate behaviour. This is done though our
behaviour levels system. All of our students strive to reach level 4 which means that they have considerable independence
around their learning. Level 3 students have similar autonomy although they are not permitted to work outside unsupervised.
Level 1 and 2 have made constraints around their learning and as a result strive very hard to reach higher levels.
We have 3 specialist teachers at Berri Primary School who are responsible for Health and Physical Education, Vietnamese and
Science.
We have a full time Student Wellbeing Leader who is responsible for ensuring the wellbeing of students and staff. She ensures
that our children have a strong student voice and that they help to set the direction within the school.
To make a truly great school we need the support of parents and community. We have genuinely appreciated this in 2017.

Governing Council Report
I took over as Chair of Governing Council in 2017 to usher in a new era of change for Berri Primary School. With the new
Principal position secured, we hit the ground running with a new standard in behaviour and uniforms on show at our very first
school assembly for the year. A larger and more diverse Governing Council was formed and a Fundraising Committee, that
had been absent for a number of years was established. A goal of raising $10,000 for lights for the pavilion was set and an
avid group of parents set about and efficiently achieved this goal.
Having obtained Federal Government Funding of $1m, work began on our new STEM building and the old school dental
building was removed. The whole school seemed to have this new level of enthusiasm and excitement. New behavioural
models were seamlessly implemented and the newly established data room saw a more transparent way of tracing student’s
progress adopted.
The popularity of our OSHC program continued to flourish under the leadership of Kylie Baker and many fun activities were
enjoyed by local students particularly during the school holidays. San Remo Pasta’s generous donation of $5,000 was used to
assist disadvantage students and a new ethos of compassionate school values emerged.
Grounds projects including the staff car park and improvements to the pavilion were undertaken and a committee was formed to
start a new playgroup. School fee’s continue to be set at the school card level making education at Berri Primary School free of
charge for eligible families.
The Berri Primary School Governing Council for 2017 comprised: Rita Amyan, Nigel Battams, Rebecca Ritter, Christophe
Tourenq, Karen Baxter, Jenny Loder, Shanette Hunter, Adrian Little, Stephen Cronje, Penny Golding, Kylie Baker as (OSHC
representative) and Greg Platt (Principal) and a rotating staff representative. Each member’s contribution to the governing
council was invaluable and appreciated.
Personally, the highlight of the 2017 school year was the Moon Lantern Festival. I felt privileged to be amongst so many wide
eyed, well behaved and happy children, enjoying a truly spectacular school event. It is no wonder that it made the ABC News.
With the foundation now in place, I am sure 2018 will see a continued level of enthusiasm, a growing of our parent driven
fundraising activities and an era in education at Berri Primary School that we can all be very proud of.

Sharon Schrapel
Governing Council Chairperson
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Improvement Planning and Outcomes
We remain committed to the findings and recommendations of the External Review conducted 24 months ago. We will be
reviewed again in 2019.
We have developed a Site Improvement Plan that is very specific about how we work towards achieving the above
recommendations.
We have three working parties to continue our learning and drive whole school change. We've created Whole School
Agreements and Resource Folders to assist our teachers.
One recommendation was to create a 'whole school approach' to problem solving and using higher order thinking skills. We
now expect teacher programs to demonstrate how they are implementing problematised learning in maths. Most importantly
teachers now engage in group discussions about this and then are required to show evidence of how and why each student is
progressing.
Teachers at Berri are expected to be highly competent in collecting data on their students and knowing what learning is
required for each child to progress. Our data wall has been established and teachers are continually adding to it. We will
continually learn more about what steps are required when a child's assessments shows that they are struggling with a
concept.
We want to know if the work and assessments provided to students at Berri is of high quality. Therefore we are ensuring staff
talk to staff at other schools so that they know what's occurring elsewhere. The goal is to have teachers both competent and
consistent in providing work that challenges and motivates students.
We are building our knowledge in moderating work samples. This helps us to assist children to set realistic goals. I can
confidently report that we have made improvement in this area. At this stage, we have more to do with regard to quality
feedback both to and from students.
One recommendation was to have evidence of learning for each class which demonstrates a consistency of language in
Literacy, explicit teaching and a change in pedagogy. We have worked hard to explain to parents our 7 Steps program. This
program aims to give children the guidance and scaffolding to become outstanding writers. We have trained staff to be
competent, so they know how to motivate children to write. Writing has not been successful for many years at Berri but we have
seen some improvement from the 2016 and 2017 NAPLAN results. We want to turn all of our students into writers who can
engage their audience, write with a purpose and above all really enjoy the writing process. This program starts in Reception
and goes through to Year 7. We will have results of this in next year's report.
One way a profession improves is to go and watch how colleagues go about teaching. We do this through Peer Observations
both at our school and at other schools. We back this up by expecting teachers to discuss their program and evidence that they
have collected which demonstrates that they are making a difference. All staff must have a Performance Plan documented
and submitted.
We will know when we have been successful, when children can articulate what they have learned, why they learned it and how
they learned it.
Finally we expect our staff to provide feedback to children that gives them the next step to learning, so that they can progress.
We do not tolerate comments like "Well done" or "Good work" any more. Combined with this, we are building the skill in
students to provide feedback to their teacher. We believe that children know when a lesson is boring or too easy and should
have the right to respectfully comment.
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Performance Summary
NAPLAN Proficiency
The DECD Standard of Educational Achievement (SEA) is defined as children and young people progressing
and achieving at or above their appropriate year level. For NAPLAN, this is students achieving in proficiency
bands one or more above the National Minimum Standard for Reading and Numeracy. The graph below
identifies the percentage of non-exempt students enrolled in the school at the time of NAPLAN testing,
who have demonstrated achievement in NAPLAN proficiency bands at or above the DECD SEA for Reading
and Numeracy.

Reading

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: DECD special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN Progress
The data below represents the growth of students from 2015 to 2017 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 5-7

Year 3-5

State (average)

Upper progress group

31%

24%

25%

Middle progress group

42%

55%

50%

Lower progress group

27%

21%

25%

Data Source: DECD special extract from Student DataWarehouse, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 5-7

Year 3-5

State (average)

Upper progress group

15%

14%

25%

Middle progress group

58%

50%

50%

Lower progress group

27%

36%

25%

Data Source: DECD special extract from Student DataWarehouse, July 2017.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN Upper Two Bands Achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2017

34

34

8

6

24%

18%

Year 3 2015-17 Average

36.7

36.7

6.0

5.0

16%

14%

Year 5 2017

36

36

4

2

11%

6%

Year 5 2015-17 Average

37.0

37.0

4.3

3.7

12%

10%

Year 7 2017

37

37

2

3

5%

8%

Year 7 2015-17 Average

34.7

34.7

4.3

3.7

13%

11%

Data Source: DECD special extract from NAPLAN SA TAA data holdings, July 2017.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School Performance Comment
A 'Running Record' is our way to assess a student's reading progress by systematically evaluating their oral reading and then
identifying error patterns. These on-going assessments help us judge a students' strength and weakness. We then plan their
learning. We have 76% of year 1's at or above Level 11. For all year 1's across the state it is 75%. Very importantly only 6% of
our students are at the lowest levels compared to 8% across the state. I can proudly report that our Year 1 Running Record
results match our partnership schools in the Riverland.
We have 48% of year 2's at or above Level 21 and for all year 2's across the state it is 68%. We do have 13% of our students at
the lowest levels compared to 4% across the state. This is of some concern. Again we match our Partnership schools with
students at Level 21 or above.
As NAPLAN is one test performed under strict conditions, we study the results seriously but cautiously. We believe one of the
most important measures in the NAPLAN test, is where we look at how much a student has gained between the two tests. For
example, we look at the scores of a year 3 who sat the test in 2015 and sat it again whilst in Year 5 in 2017. We look at score
progress as well as areas that each child struggled with. Combined with that, we study how our entire year level cohorts
perform in certain curriculum topics. We do this by studying the graphs supplied to us and the gradient between the two years.
Our year 3 to 5 Reading progress gradient gained massively compared to schools with similar students to ours and slightly
compared to all Australian schools 84% of students sat both years.
Our year 5 to 7 Reading progress gradient was steady compared to all schools and our school averages were higher than
schools with similar students to ours. 83% of students sat both tests.
In Writing, our 2015 year 3's were approximately 70 points behind the students across Australia and 40 points behind schools
with similar students. In 2017, when they were in year 5 the gap was 60 points for Australian schools but closed to within 20
points for similar schools . 81% of students remained at our school to sit the two writing tests.
Between 2015 and 2017 our year 5 - 7 Writing scores decreased ever so slightly compared to Australian schools but increased
compared to similar schools. 83% of students remained at our school to sit the two writing tests.
The gradient for 3 to 5 Numeracy remained exactly the same compared to all categories. We did not make any ground and our
average mean scores were lower than all categories. 81% sat both tests. Improvement is needed here.
The gradient for 5 to 7 Numeracy remained exactly the same compared to all categories. The difference here is that our scores
were higher than similar schools. Improvement is needed here as well.
We want more children achieve in the top two skill bands in NAPLAN. About 20% attain this in year 3. It drops to 10% in years 5
and 7. This is way too low and why we are trying to provide our students with more challenging work that involves problem
solving.

Attendance
Year level

2014

2015

2016

2017

Reception

89.1%

87.7%

88.8%

92.0%

Year 1

90.2%

91.9%

89.1%

85.1%

Year 2

90.6%

88.6%

92.1%

90.9%

Year 3

89.6%

88.7%

92.1%

93.0%

Year 4

86.4%

88.6%

90.0%

91.0%

Year 5

91.2%

89.8%

87.5%

89.6%

Year 6

92.3%

88.2%

88.7%

89.0%

Year 7

91.6%

93.3%

89.9%

88.5%

Primary Other

90.8%

85.1%

88.1%

88.6%

Total

90.3%

89.3%

89.7%

90.1%

Data Source: Site Performance Reporting System, Semester 1 Attendance.
Note: A blank cell indicates there were no students enrolled.
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Attendance Comment
Our attendance rate was 91%, (Non Indigenous 92% and Indigenous 82%) with 68% of students attending more than 90% of
the time. (Non Indigenous 71% and Indigenous 56%). This compares very favourably with similar schools but we hope to
further increase the number of students attending more than 90% of the time.
We manage attendance in line with DECD policy. Phone calls follow up non-attendees and recording/reporting of student
attendance informs site actions. Chronic non-attendance is managed through home visits by school personnel, with DECD
attendance counsellors and other agencies.

Behaviour Management Comment
Learning how to manage feelings and get along with others is an important part of everyday life at Berri. It helps children
to be better learners and feel good about themselves. Our learning environments are physically and emotionally safe for
everyone.
Our behaviour levels are vital in maintaining the good order of the school. We have many children who are trusted and earned
level 3's or 4's.
At times a few students are not ready for the extra challenges. We are working with them to develop persistence and positive
behaviour in the classroom. This sometimes results in a few students feeling out of their comfort zone and becoming distracted.
These students are placed onto an Individual Plan. Bullying is not tolerated at Berri. We act immediately.

Client Opinion Summary
Fifty nine parent surveys were completed. Not one 'disagree' or 'strongly disagree' was noted for questions on 'expectations'
and 'motivation'. This was amazing and confirmed what we were working towards.
We are proud to report that nearly all parents say that the school is well maintained and that their child likes being at school.
This is important to know. Fifty seven parents were neutral or agreed that their child feels safe and is making good progress at
Berri. We will work hard to maintain these scores in 2018.
Pleasingly parents report to us that their child's needs are being met. Ten scores were neutral however, so we will look into this.
We believe that our 'Data Wall' will help with this. Our scores for successfully managing behaviour were: Strongly Agree 27,
Agree 19, Neutral 8, Disagree 3 and Strongly Disagree 2.
Late in 2017, we gave the staff and opportunity to have open and frank conversations about how well the leadership team
collaborated during the first year together. Teachers had face to face meetings with consultants as well as completing a survey.
Overwhelmingly, the staff were united in their belief that the school had a strong direction underpinned by values that were
adhered to.
They reported that communication was effective and that they were proud to say that they teach at Berri Primary.
A few staff members felt that the stressors and demands from teaching cause them some concern but the vast majority of staff
felt supported.
Nearly all teachers indicated that there are very high behaviour management expectations, which allows them to teach. The
focus on positive behaviour rather than negative behaviour was seen as a posiitive.
Importantly, teachers felt like they were regarded as professionals and were learning a lot which has brought about positive
change to make teachers more effective and confident.
Two stand out comments from students informed us that we were on the right track in listening to them to guide our direction.
They felt that there is strong student voice at the school and ample opportunities to demonstrate leadership.
Most students said that they can see that when decisions are made they are very student-focused. A terrific example was the
manner in which the end of year 'Splash Day' was held, with the children taking over the Berri Swimming Centre with so many
pool toys no-one could avoid having a good time.
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Intended Destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

7

7.5%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

3

3.2%

Transfer to SA Govt School

83

89.2%

Unknown

0

NA

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2017.

DECD Relevant History Screening
All teaching & non-teaching staff met all DECD guidelines in relation to Criminal History Screening.
All volunteers underwent mandatory RAN Training as per DECD guidelines and non-DECD providers met mandatory
procedures in relation to delivering on-site programs.
EDSAS and a local spread sheet ensure early identification of expiry and easy identification of appropriately cleared person to
work/volunteer with students.
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Teacher Qualifications and Workforce Composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

44

Post Graduate Qualifications

2

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce Composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

21.4

0.6

9.7

0

24

1

13

Full-Time Equivalents
Persons

Data Source: DECD HR Management Reporting System, extracted Term 3 2017.

Financial Statement
Funding Source
Grants: State
Grants: Commonwealth
Parent Contributions
Fund Raising
Other

Amount
$3,598,678.00

$9000.00
$65,942.00
$9000.00

$11,400.00

Data Source: Data Source: Education Department School Administration System (EDSAS).

2017 School Annual Report: Tier 2 Funding Report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 Funding
Section

Tier 2 Category (where applicable
to the site)

Briefly describe how the 2017 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
towards these outcomes

Improved Behaviour Management and Extra School Services Officers were employed to provide more one to one support for
students rated as our Level 1's. They struggle to cope with the demands provided by
Engagement
teachers due to them having gaps in their learning.

Targeted Funding for
Individual Students

Improved Outcomes for Students with We have employed Specialist teachers and have spent dollars on training in the use of
the EALD scales to assist us to determine where the children are at with their learning.
an Additional Language or Dialect
Improved Outcomes for Students with Extra School Services Officers were employed to provide more one to one support for
students, especially in the Special Class. We use funding to allow for extra learning
Disabilities
opportunities outside of the school grounds.

Improved Outcomes for
- Rural & Isolated Students
- Aboriginal Students
- Numeracy and Literacy
Targeted Funding for
Groups of Students

Program Funding for
all Students

First Language Maintenance &
Development
Students taking Alternative Pathways
Students with Learning Difficulties
Grant

The number of staff employed over and above our usual allocation for Indigenous
students is considerable. We plan programs specifically for Aboriginal parents and use
funding to increase parent participation.
Considerable funding is alocated to events to ensure our cross cultural progarns are
successful.
Our Moon Lantern event in 2017 was reported to be one of the most successful seen
at a primary school in SA. Funding was spent to host the South Australian Governor
who opened the event. (See Governing Council report and our 18 October 2017
newsletter).
We invest in our staff to move off site to see what other great schools do. TRT Days

Australian Curriculum
Aboriginal Languages Programs
Initiatives
Better Schools Funding

Other Discretionary
Funding

Specialist School Reporting (as
required)
Improved Outcomes for Gifted
Students
Primary School Counsellor (if
applicable)

Considerable funding is allocated to support the Counsellor run special programs for
students who indicate to us that they need support due to their complex needs.

