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Context and highlights
In week 2 of term 1, I wrote to you all in the newsletter saying that it was great to see a smooth start to the 2020 school 
year. I also wrote that staff and students were settling into their daily and weekly routines quite well. It was also good to 
see other adults volunteering in the classroom. I continued to write that there was a lot of vibrant and exciting learning 
going on and our students looked absolutely fabulous wearing their school uniforms with pride. Who could have 
predicted then what was about to occur and turn our school year upside down?
By week 9 in term 1, I wrote and thanked all staff, parents and students for their sense of calmness and willingness to do 
the best they can in this particular challenging time. We tried our best to keep you as well informed as possible can with 
what the Coronavirus was throwing at us.
Due to COVID-19 concerns, we asked our students to access the curriculum through various platforms. There was a 
time when classrooms were pretty much back to normal but some students were still learning from home. Interestingly, 
some children commented that they liked it when teachers recorded their lessons so that they could listen to the lesson 
instructions again, if they had anything that they did not understand. 

Our new sensory garden outside Room 15, was a highlight of the year. The project was made possible due to a $50000 
grant from the Variety Club. It’s been great for the kids to have this exciting new area to play in and the look of the 
garden will change as the plantings grow.
We have been lucky to have Shane Karpany do some lessons on Aboriginal Culture. We have had a focus on Dreaming 
Stories and the Aboriginal use of these to explain how things have happened and how ‘lessons’ are learnt from them. As 
Shane says, Reconciliation can work if we all have a go!
The most outstanding news of the year was when I was invited to participate in professional learning in Adelaide aimed 
at providing advice on how South Australian Education can become world class. Participation is based solely on the level 
of improvement in academic results that schools have achieved. Berri Primary is the only school in the Riverland invited 
to participate. This was great recognition for all the hard work of both children and staff and support of parents and 
carers. Berri Primary is being recognised and talked about in the DfE’s head office because we have come so far in such 
a short time. Well done everybody, I am so proud of you all.

Finally, I would like to take this opportunity to thank all members of the school community namely parents/carers, 
students and staff. We came through the crisis well as we worked together.  Greg

This year has been a year like no other which brought about many challenges and changes that had to be adhered to 
due to Covid-19. We had to cancel or modify many of our much-anticipated annual events such as the Grade 7 
Graduation, Splash Day, end of year Assembly and school concert but to name a few, which resulted in everyone feeling 
a little disappointed. 
All in all, the year was a strange one that presented unpredictable situations for many families and teachers but even 
with all the uncertainty Berri Primary staff and parents rolled with the punches and took the unpreventable cancellations 
and changes really well. 
We were fortunate enough to go ahead with Sports Day which was a big hit with teachers, children and parents alike and 
having Sassy Brews and the Lions Club onsite providing delicious sausages, coffee and milkshakes turned a great day 
into a fantastic one! To top the day off the Lions Club were kind enough to donate their proceeds to the school which was 
totally unexpected and very much appreciated! 
Meanwhile it was learning as usual in the classrooms with continual times table testing and reading to self with plenty to 
keep the students brains stimulated and occupied. The Library offered plenty of exciting activities some of which were 
teaching the children how to make door snakes, showing them how to sew their own masks and they also held a book, 
poster and stationery sale day which proved to be a fun event. 
Once again throughout the year the students on level 3 for junior primary and 4 for middle/upper primary were awarded 
for their consistently good behaviour. I am certain this is THE key to mastering behavioural challenges that involve 
children in any setting and Berri Primary have been successfully utilising it for some time now. 
A big thank you to Mr Platt and Berri Primary staff for another successful year and for helping keep things as normal as 
possible during class for all the students while going through a very trying/uncertain time. I would also like to thank 
everyone that forms part of the Governing Council Committee for your support and ongoing commitment to the school, 
your contribution is valued.

Date: 01/02/2021 Lisa Empedocles    

Governing council report
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Our Values and Learner Qualities (Dispositions) at Berri Primary School lead our students to be successful in achieving 
their full potential. Our teachers are determined to design learning activities where there is challenge and students are 
required to show resilience. Therefore, we have taken a very specific approach to our improvement agenda for the next 
three years. We have documented 3 Challenges of Practice (COP’s) to focus on.
For example, if teachers adopt a common approach to explicitly teach comprehension skills as part of our focus on the 
big 6 reading skills, then we will increase student achievement in reading years 3 to 7. 
In 2020, our Literacy coaches have supported teachers adopting guided reading, Question Answer Relationship (QAR) 
and Reciprocal Teaching.
We have students articulating their personal reading goals in interviews. Students are becoming more adept at 
identifying reading progress, referenced against Success Criteria. 
In our 2019 Annual Report, we said we would have a closer look at comparing each middle primary students’ PATR, 
Lexile and Running Records scores to determine if they are consistent across assessments. This occurred and we are 
seeing better teacher professional judgment as they assess a child’s work. This has seen more improved reporting to 
parents. Our analysis informed us that we needed to implement a strategy for many children who after assessments 
were not at their age standard. We have resourced an intervention program called "The Launchpad" and it targets 
students in year one, two and three.
Teachers have used assessment data such as running records, student conferences and PAT R to inform teaching and 
personal reading goals every 5 weeks. Class teachers and Launchpad /intervention staff have recorded personal reading 
goals for all students. These are closely monitored by the leadership team.
In the 2019 Annual Report we documented we would work on a Whole School Literacy Agreement in 2020. I am pleased 
to report that this has been completed. We have developed and ratified a Whole School Approach for writing. Literacy 
coaches have supported this which includes engagement with Brightpath, Seven Steps, Jolly Grammar and Term 
Overviews.
For writing, we believe if teachers collaboratively moderate student writing samples using the Brightpath Tool, each 
teacher will be able to identify clear learning goals for each child and that will increase student achievement in writing.
We are noticing more students articulating their writing learning goal. Students are identifying where they are on the 
writing continuum and explaining why. We are beginning to see an increase in the percentage of students demonstrating 
improvement in their writing using the Brightpath Tool.  
Last year, we were concerned about middle primary Numeracy results and it would be a priority for analysis in 2020. We 
said we would scrutinise student progress. Pleasingly this has been done and we have implemented more professional 
development for those teachers on number skills and problem solving.
In Numeracy, we documented that if we teach number sense with a focus on Trusting the Count and Place Value, we will 
increase student achievement in Numeracy. I can report that this is occurring more but there is much more to do. I will 
report on that in 2021.
Some of the work we have done, despite the uncertain year we have had, is establishing staff  Learning Communities 
with "new learning". We have implemented a schedule for Impact Cycles to occur which will include identifying an 
individual COP, observations, feedback, meetings with leaders to discuss focus students and evidence of learning. 
Coaches have worked alongside teachers to develop individual COP once a term (1,2,3). Coaches have modelled 
teaching, observe teachers and provided written feedback twice. I will report on our progress with this next year.

Quality improvement planning

In 2019 the principal visited Dandenong North Primary school in Melbourne. He had heard about a successful literacy 
intervention program called ‘The Reading Factory’, which was catering predominantly for new arrival students. He was 
very impressed with their results and came back enthusiastic to try something similar in our school. The principal 
approached the Aboriginal Education teacher about the concept and a small group then went to visit the school. 
We were also impressed with the results, level of engagement and enthusiasm of the students and believed we could 
implement something similar at our school. After many discussions, ideas tossed around, ‘Launchpad’ was created. The 
name Launchpad describes the basic foundations that students need in their learning in order to be successful. So, the 
students see themselves as on the Launchpad ready to blast off into their reading and learning. 
Launchpad operates 5 days a week with 4 educators operating at the same time as reading blocks in classrooms, 
catering for 36 students which includes 15 ATSI students. The format of each lesson consists of a combination of 
reading, sight words, word blends, comprehension, handwriting and dictation. Incidental teaching is also incorporated as 
the need arises. The key is the consistency of this operations. 
As students reach their reading benchmark they graduate from the program but in some circumstances students stay on 
depending on their needs. Students are chosen based on their reading level, ie. those that did not reach SEA benchmark 
in 2019. Running Records are conducted twice a term. Reading goals are set as the need arises. 
Launchpad, coupled with the quality teaching (guided reading, reciprocal reading) in our school has made a noticeable 
impact in our literacy results. We are in the trial year but we have seen promising results with students moving from level 
1 reading to 15 by the end of term 4. All students have made growth in their reading level, year 1s have moved on 
average 10 levels, year 2s 9 levels, year 3/4 10 levels and year 5 6 levels. Of course, we have some students who 
haven’t had such growth and with the assistance of our literacy coach, we are looking at what we can do to further assist 
these students. 
Some of the students involved have commented that they enjoy going to Launchpad. They feel successful and know that 
the adults are trying to help them improve.

Improvement: Aboriginal learners
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young 
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students 
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy. 
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of 
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA for 
reading and numeracy. 

Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2020.
Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than six across 
all cohorts.
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*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than 
six across all cohorts.

Numeracy

NAPLAN progress
The data below represents the growth of students from  2017 to 2020 in the NAPLAN test relative to students 
with the same original score, presented in quartiles.

Reading

Numeracy 

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group * 28% 25%

Middle progress group 61% 62% 50%

Lower progress group 29% * 25%

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group * 39% 25%

Middle progress group 43% 36% 50%

Lower progress group 46% 25% 25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.
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No. of students who sat 
the test^

No. of students achieving in 
the upper two bands

% of students achieving in 
the upper two bands**

Reading Numeracy Reading Numeracy Reading Numeracy
Year 3 2019 18 18 7 6 39% 33%

Year 3 2017-2019 Average 30.3 30.3 9.7 7.0 32% 23%

Year 5 2019 31 31 5 1 16% 3%

Year 5 2017-2019 Average 34.0 34.0 5.0 1.3 15% 4%

Year 7 2019 32 32 6 9 19% 28%

Year 7 2017-2019 Average 36.0 36.0 4.0 5.3 11% 15%

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated 
achievement in the relevant NAPLAN higher bands.

*NOTE: No NAPLAN testing was conducted in 2020.

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2020.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

NAPLAN upper two bands achievement
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The NAPLAN test was cancelled in 2020. The decision was taken to assist school leaders to focus on the wellbeing of 
students and continuity of education. 
I am focusing on the results published on the Myschool Website, which are revealed in April, too late for the 2019 Annual 
Report. 

Our year 3 Reading scores back in 2015 were (on average) 110 points below the scores of all Australian students. In 
2019 the gap was only 22 points. A massive upward trajectory! 
For year 3 Writing, we have also seen a tremendous jump. (56 points behind in 2015 and now only 15)
For year 3 Numeracy, it is even better. (75 behind to only 18 behind in 2019). So proud!

Year 5 Reading has been as much as 65 points below and got to within 39 in 2018 but it has dropped away again to 47 
points below, perhaps because the test went online in 2019.
Year 5 Writing and Numeracy tracks closely to the scores that all Australian students receive (about 25 & 20 points).

Year 7 Reading tracked closely (2015-2019) to all Australian students. About 20 points.
Year 7 Writing is similar but we have seen the gap become closer (32 points in 2015 and 23 in 2019)
Year 7 Numeracy tracks approximately 20 points below.

The percentage of students achieving the top two Achievement Bands in year 3 for reading / numeracy is 39% / 33%. 
This means one in three of our students are achieving at the top level. This is above our 3-year average and it’s a result 
we can be pleased with.
In year 5, our scores are:- Reading 16% / Numeracy 3%. This is exactly our 3-year average for both areas. This means 
only one student achieved in the top 2 Achievement Bands in Numeracy and this is unacceptable.
Progressive Achievement Tests 
Back in 2016 Reading, only half of our students scored at a level considered to be the South Australian Standard. (SEA) 

Reading 2016  2020   Mathematics 2016  2020
Year 3 58% increasing to 92%   Year 3 68% increasing to 81%
Year 4 61% increasing to 85%   Year 4 43% increasing to 85%
Year 5 52% increasing to 72%   Year 5 60% increasing to 66%
Year 6 50% increasing to 75%   Year 6 54% increasing to 75%
Year 7 61% increasing to 76%   Year 7 44% increasing to 73%

Some scores are stunning, with year 5 needing more analysis. 

We have dug deeper into the PAT data.  For example, we analysed the easy questions that many students got wrong in 
PAT M and we noticed that student’s knowledge of place value was letting them down. Also, their ability to transfer 
knowledge of the operations into solving problems was a pattern.

Running Records is a tool where we can determine whether students are on track. 
In year one, 71% of students are in the lower (levels 1 to 15) compared to the state (51%). 
In the higher levels (21-31), we have 11% compared to 25% across the state.

In year two, our students’ results between levels 1 to 15 are the same as the state (16%). We have 64% in the higher 
levels (21-31) whereas across the state it’s 67%. There’s great improvement but we have a lot of work to do.
One concern is we have very few students showing upper growth compared to the state. Only one student out of 29 
scored upper growth in year 1 and it was 7 out of 36 in year 2.
We are also not shying away from the fact that our year one phonics screen data has trended downwards (53% - 50% - 
43%) 

School performance comment
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The behaviour of our students and their commitment to our school values of: Teamwork, Responsibility, Respect and 
Integrity is exceptional overall. At Berri Primary School, we place very high expectations on creating an environment 
where 'teachers can teach' and 'students can learn'. We have a clear and negotiated anti-bullying policy co-constructed 
with students and every class has a clear focus on growth mindset thinking. Berri is committed to providing a 
stimulating and inclusive school environment where all students have access to a great teacher and common core 
standards aligned both vertically and horizontally. Our four levels of behaviour have created a terrific cohort of students 
who set learning goals and can be trusted.
We authentically stick to what we say! Learn Believe Achieve

Behaviour support comment

Client opinion summary
It is very pleasing to report that our upper primary students feel happy and well connected to our school. In the 2020 
Wellbeing and Engagement survey, 91% say they are connected and 84% say they are happy. More importantly 100% 
of those who had clearly marked the paper, say they have a significant adult at the school to whom they can talk to.
92% say they have not worried about physical bullying and 83% for verbal bullying. For Social and cyber bullying it’s 
88% and 93%. These are fine scores.  
You will have seen in the Behaviour Section, we are designing an environment where teachers have the right to teach 
and students have the right to learn. This means we are attempting to influence each students’ self-concept away from 
a behaviour oriented person to seeing themselves as a successful learner.
Over the past 5 years, the evidence is clear that we have witnessed terrific movement towards this goal.
In 2020, Perseverance was 92% (2016 : 62%). Cognitive Engagement 92% (2016 : 79%). Very pleasingly Academic 
Self-concept is currently at 94% whereas in 2016 it was 80% 
Finally our School Climate score is 87% positive, compared to 64% in 2016.

Year level 2017 2018 2019 2020

Reception 92.0% 89.7% 86.3% 87.4%

Year 1 85.1% 91.5% 90.1% 89.7%

Year 2 90.9% 89.1% 90.7% 87.4%

Year 3 93.0% 90.1% 88.9% 90.2%

Year 4 91.0% 94.3% 88.9% 89.8%

Year 5 89.6% 90.6% 89.6% 86.6%

Year 6 89.0% 87.8% 89.9% 89.0%

Year 7 88.5% 86.4% 87.7% 88.3%

Primary Other 88.6% 89.1% 85.5% 88.9%

Total 90.1% 89.9% 88.9% 88.5%

Attendance

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Attendance has hovered between 85% and 89% for several years now but to analyse this year’s attendance is 
problematical with the Covid-19 pandemic wreaking havoc on our family’s ability to make decisions about whether to 
send their children to school or not. Needless to say, we have a robust attendance policy and our processes are 
designed to ensure people are accountable whilst at the same time maintaining a close look on the care and mental 
health of each of our students.

Our Attendance rate for 2020 officially came out at 88.9%, which given the circumstances is rather healthy.

2020 Annual Report to the 
Community7 |  Berri Primary School



Relevant history screening
Berri Primary School meets the DfE requirements for relevant staff, volunteers and third party providers to have DCSI 
history screening. We have a thorough process for volunteers to ensure the screening is undertaken. If volunteers are 
included in excursions, we make sure that we witness their screening certificate. This information is recorded in EDSAS 
and monitored on an annual basis. Our EDSAS staff system also maintains information on all SSO's and teaching staff.

Intended destination

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2020.

Leave Reason Number %
Employment 0 NA
Interstate/Overseas 9 11.8%
Other 1 1.3%
Seeking Employment 0 NA
Tertiary/TAFE/Training 0 NA
Transfer to Non-Govt School 3 3.9%
Transfer to SA Govt School 63 82.9%
Unknown 0 NA
Unknown (TG - Not Found) 0 NA
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All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level Number of Qualifications
Bachelor Degrees or Diplomas 38
Post Graduate Qualifications 3

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification 
table. Therefore the total number of staff by qualification type may be more than the total number of teaching 
staff.

Workforce composition including Indigenous staff

Teaching Staff Non-Teaching Staff
Indigenous Non-Indigenous Indigenous Non-Indigenous

Full-Time Equivalents 1.0 20.3 0.7 11.0
Persons 1 22 1 15

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Qualifications held by the teaching workforce and 
workforce composition

Funding Source Amount
Grants: State $3,834,119
Grants: Commonwealth $10,630
Parent Contributions $69,317
Fund Raising $12,130
Other $30,490

Financial statement

Data Source: Education Department School Administration System (EDSAS).
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2020 School Annual Report: Tier 2 Funding Report*

Tier 2 funding 
section

Tier 2 category (where applicable 
to the site)

Briefly describe how the 2020 funding was used to improve the relevant 
Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress 
made towards these outcomes

Improved wellbeing and engagement Maintaining our 4 Level Behaviour Management process and developing all relevant 
documents and procedures. Funding used to support the many events that were held to 
recognise Level 4 achievement. 

A decrease in suspension and exclusion 
data.

Targeted funding for 
individual students

Improved outcomes for students with 
an additional language or dialect

SSO support provided. Identified goals in their respective One 
Plans.

Inclusive Education Support Program One Child One Plan (OCOP) documentation developed by staff. Training and development 
conducted for staff.

OCOP processes are understood and 
implemented.

Targeted funding for 
groups of students

Improved outcomes for 
- rural & isolated students
- Aboriginal students
- numeracy and literacy including early
years support

First language maintenance & 
development
Students taking alternative pathways
IESP support

Funding is used to provide an Aboriginal Education Teacher (AET) and Aboriginal 
Community Education Officer (ACEO). We also have a school Tarago which transports at 
risk students to and from school. An intervention literacy programme called Launch Pad 
has been developed for those Reception to 7 students not meeting the reading SEA.

Improved attendance of ATSI students. 
Strong links developed with parents and 
carers. Improving reading results for 
children involved in Launch Pad.

Program funding for 
all students

Australian Curriculum SSO time provided to all classes dependent on complexity. All classes to have an SSO 
during reading block.

Improved PAT Reading and PAT Math's 
results.

Aboriginal languages programs 
Initiatives

SSO time provided for Launch Pad and Pre Lit. Improved reading level results. Strong 
support from teachers.

Better schools funding SSO time provided for Reading Block. All classes receive SSO support in this time. Improved PAT Reading results.

Other discretionary 
funding

Specialist school reporting (as 
required)

Funding used to provide extra support in the Special Class. Improved Literacy and Numeracy results 
and improved behaviour within the 
class.

Improved outcomes for gifted students Funding used to purchase Scorelink which allows gifted students to be identified who are 
then placed in extension groups linked to gradual release of responsibility.

Improved PAT Math's and PAT Reading 
results.

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.




