Our Reading and Spelling teaching approach p ®

(Year Two) JIAA

Berri

It is vital that your child finds learning to read and write a rewarding and successful experience. Primary School
This booklet provides comprehensive information about our Year 2 phonics teaching sequence enabling students to become more

Dear parent/caregiver

confident and fluent readers, and how you can support them at home. It does not cover unusual grapheme combinations and
spelling patterns, as these will be covered in years 3 to 6.

At Berri Primary School, we explicitly and systematically teach phonics in lower primary year levels. Learning phonics lays the
groundwork for reading and spelling. A sequenced and logical approach introduces the alphabetic code in a way that doesn’t
overwhelm students, and supports all students including those from diverse backgrounds and with diverse learning needs. Our
programme continually revises previously taught graphemes (letter combinations) as students gradually build their knowledge of
known graphemes and alternate representations. The sequence aligns with decodable texts commonly used in South Australian
schools, ensuring the sound and letter correspondences taught in class are also practised using connected texts.

Reading fluency is a major focus at Berri Primary School, assessed using standardised oral reading fluency measures at least three
times per year, and supported by more regular individual student progress monitoring ainst the sequence.

Work with your child to ensure activities are fun, positive, and enjoyable. If your child finds it difficult to engage and resists, stop,
put the work away and talk to your child’s teacher about any concerns. Children learn best when they enjoy the task and can
celebrate successes. This reinforces learning they have done at school and gives them a sense of accomplishment.

1 Children will bring decodable readers home to practice. The readers use words made up of letter/sound combinations that
your child has learned. One of the central principles of Synthetic Phonics is that a child should never be asked to read
something too difficult for them, or that they do not yet have the skills to read. Therefore, we first teach students to decode
simple words and read simple sentences, before presenting them with short texts and finally readers, matched to their
level of phonic knowledge and skills.

Using this synthetic approach to teach reading, we empower children to “sound out” unknown words as a first strategy.

We discourage memorising words by their shape before children understand letter sound relationships (as the whole word

approach to teaching reading does). Sounding out prevents students developing poor reading habits such as:

e wildly guessing a word’s meaning based only on its first letter,

e using picture clues as their main way of identifying an unknown word; and

e constantly looking to an adult to provide the answer to unknown words rather than attempting to sound it out for
themselves.

When a child’s first reflex is to sound out an unknown word, they develop independence as a reader. Of course, support from an
adult is vital in assisting children to improve as readers. This support can encourage the child to use their existing phonics knowledge
to work out the word for themselves (Do you remember what sound ‘ph” makes?) or failing this, provide them with new phonic
information. e.g “In the word elephant the “p” and “h” go together to make an “f” sound, like in dolphin.

2 Additionally, the tables in this document provide examples of words to blend for reading and segment for spelling.
Blending is a skill used to identify each sound from its letter or letter combinations, then blend them to form a word. For
example: s-t-r-e-tch makes stretch and p-I-ea-se makes please and wr-i-gg-le makes wriggle.

Segmenting is the reverse of blending, a crucial skill in spelling and writing. For example: in the word father even though
there are 6 letters, there are only 4 sounds: f-a-th-er. Once the number of sounds is determined, then we identify the
spelling or grapheme choice/s for each sound.
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Year Two

Reception and Year One sequence revision, review, assessment and teaching continues as needed

Grapheme (letter/s) Prompt word Blending for reading and segmenting for spelling
| Unit18 i
ai rain pain main train brain chain snail paint jail tail braid
; ay play Day may say stay way tray spray clay delay holiday today okay
a-e cake make take gate lane plane name save flame date game shape
a apron April alien agent amaze basic baby bacon table paper radio nature
ey grey they hey prey survey
ea break great steak
| Unit 19 !
ee feet screech toffee creamy
ea eat seat leaf easy
. -y . happy . baby sorry crazy .
e—e concrete centipede theme these complete delete athlete extreme
e equal even evil Egypt email erase eagle eject eager
ey key donkey chimney valley keys monkeys
ie piece thief chief brief cookie movie brownie belief
i taxi mini chilli kiwi maxi graffiti bikini ravioli origami
Unit 20
i -y i sky i fry cry type i
igh light sight fright might
i—e bike strike tide smile bite kite
i spider find kind find behind wild blind reminder
ie pie tie cried tried die replied lie skies fries spies
L Unit 21 i
oa soap croak boat goat load road coach toast foam moan loaf
ow blow window shadow elbow overflow grow blow show marshmallow rowingi
o-—e bone backbone notebook hopefully
o open nobody avocado radios
oe toe goes doe Joe toes heroes tomatoes potatoes hoed
L Unit22 i
er fern mermaid reserve
ir bird thirsty girl first third shirt dirt skirt stir twirl
ur surf nocturnal furry
' or ' worm ' artwork word worst '

2|Page



chortch / geordge

ar car far bar jar farm hard park dark start part cart sharp scarf shark
a grass father drama rather after fast past glass last nasty draft pyjamas
a half calm palm calf almond behalf
| Unit 23
or fork words worse worth bookworm worker artwork uniform
ore shore more wore score before explore carnivore ignore restore
. aw . paw . jigsaw paw draw straw claw yawn crawl thaw .
au sauce automatic laundry naughty caught taught
oor door doorway floor poor
our four pour your tournament source
L Unit 24
ea bread head deaf dead feather ready breakfast instead head read heaven
wa swan want was what watch wash wander
o mother some done come other brother nothing Monday love front
i child wild mild find mind blind grind behind kind sign pilot
o post most host both ghost globe
Unit 25
i ch i school i chemist ache echo echidna Christmas character mechanic headache i
y pyramid gym system mystery gymnastics symbol myth
ph phone photo phonics elephant alphabet graph dolphin phantom
ch chef Michelle Charlotte chute quiche parachute
S sugar capsule insulate
: Unit 26
kn knife know knot knees knit knob knock knuckle known kneel knack
gn gnome gnaw gnat sign design resign align
wr write wrap wrong wrote wrench unwrap wriggle wrinkles wreck wrist
mb lamb climb thumb comb numb crumb dumb limb plumber honeycomb
gu guitar guess guest guide guilt guinea guilty
gh ghost ghastly ghoul gherkin
| Unit 27
00 moon shampoo food moon spoon room zoo tooth broom
u-e flute cube fume use mute cute huge tube excuse confuse
. ew . grew . threw stew crew chew flew blew new .
. ue . glue . barbeque tissue rescue .
i ou i soup i you group crouton youth coupon i
00 book foot good look cook wooden hood stood wool
u push put pull full useful helpful bush octopus cushion awful playful bush
| Unit 28
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Unit 29

Additional morphemes — suffixes -ion, -ous, -able and prefixes be-, non-, in-, im-, sub-, ex-, multi-

! Unit 30

Additional morphemes — bound bases -ject-, -spect-, -dict-, -tract-, -struct-

Year 2 morphology

Suffixes Meaning
' -est ' Greatest, more than or most (superlative) '
-less Without
-ness State of, result of
-ment Act of, state or result of
-able Cando
-ist One who,
-ous Characterised by, nature of
-ion Act of, state of or result of
Prefixes Meaning
dis- Not, apart, absence of
mis- Bad, wrong
pre- Before
re- Again or back
sub- Under or below
Lin- Into, on or toward
im- Not
multi- Many or much
ex- Out of or from
be- To make or treat as
non- Not, lack of, without
Roots Meaning
port Bring or carry
form To shape, appearance or arrangement
ject To throw
spect To see or watch
dict To say or tell
. tract . To pull or draw .
i struct i To build or arrange i

*Homophones (ate and
eight, two and too) are
also an important
component of this teaching
and learning sequence.

When can my child read other
books?

When they can identify words based on units
larger than single letters using digraphs (two
letters representing one sound, eg [ck] and
[ay]), trigraphs (three letters representing
one sound, eg [igh]), morphemes and
syllables, they can widen their reading
choices. Decodable texts are no longer
needed for all reading because students will
have a large bank of words they can read
automatically and strategies for decoding
unknown words.

Happy reading!
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